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Abstract 
Rapidly developing information and communication technology has an increasing effect on the field of English language 
teaching. In this context wikis and blogs offer teachers and learners various forms of collaboration and cooperation, which have 
long been recognized as the ingredients of effective pedagogy (McLoughlin & Lee, 2007). The aim of this study is to investigate 
the learners' perceptions of using these collaborative and cooperative tools for foreign language learning. The participants of the 
study, 44 non-English major first-grade undergraduate students, used wikis and blogs in a blended course design in their one-
semester compulsory English language education. The data were collected through a questionnaire with 44 participants and 
interviews with 15 participants. The results indicate that wikis and blogs raise some concerns along with the various advantages 
they provide. Replications of the study with students of different educational backgrounds and age levels in various contexts are 
likely to contribute to the field. 
© 2015 The Authors.Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Research and Education Center. 
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1. Introduction 
The importance of creating learner and learning-centered environments in foreign language learning has been 
emphasized in various academic circles. These environments are expected to help learners as well as teachers 
interact with each other in real-life-like and meaningful manner. Rapidly growing information and communication 
technologies provide us with opportunities to create such environments, which have a strong potential for social 
interactivity.  
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Thomas (2009) indicates that “The cover page of Time magazine in December 2006 famously announced that the 
person of the year was YOU”, implying that they are “witnessing the emergence of new forms of participation on the 
web, based on sharing, collaboration, feedback, enhanced interactivity and evaluation.” (p. xxii). As Woo and 
(Reeves, 2007) puts it, “With the development of the Internet and its communication and sharing affordances such as 
Email, chat, Web discussion forums, and other technologies, people are being exposed to more varied and frequent 
interaction opportunities than humans have ever experienced before” (p. 20). 
With the help of the developments in information and communication technologies, English language learners 
and teachers can be provided with various educational tools to create environments where learners and teachers can 
interact and collaborate with each other without the boundaries of time and space. Considering the emergence of a 
new generation of students, who are called the ‘net generation’ or, in Prensky’s (2001) words, ‘digital natives’, these 
new forms of educational tools are expected to be embraced and used in and outside the classroom. 
Wikis and blogs which are among these tools that foster collaboration and cooperation, allow students to interact 
not only with their teacher but also with their peers. Millions of people throughout the world use blogs and wikis on 
a daily basis, which captures the attention of educators, linguists and language learners (Thomas, 2009).  
2. Previous research 
An increasing number of studies report on the advantages brought about by the use of these new tools for 
interactive and collaborative tools. In a context of collaborative writing activities using a wiki, Ioannou-Georgiou 
(2005) compares the pen-and-paper-based collaborative writing activities with the ones done on the Internet, and she 
notes that the students often have negative perceptions against the method of process writing which involves drafting 
and revising before a piece of writing is finalized, especially if the teacher is the only one who reads the final paper. 
On the other hand, if they know that their work will be published online for a real audience, they have higher 
motivation and are eager to revise and spend much more time improving their work than they would normally for a 
traditional piece of writing (Ioannou-Georgiou).  
Adding a collaborative aspect to such a work, Kessler and Bikowski (2010) report on autonomy and collaboration 
in language learning through a wiki-based collaborative writing activity, indicating that student interaction and 
language use seem to benefit from such flexible learning environments.  
Franco (as cited in Miyazoe & Anderson, 2010) tests wikis for low-intermediate level English as a Foreign 
Language (EFL) students in a language school in Brazil, aiming to check peer-correction in a group setting. He 
reports on the students’ positive perceptions of the wiki activity and progress in language acquisition. 
As an example of the use of wikis with advance level learners, Kessler (2009), in his study with pre-service non-
native speaker English teachers, explores the participants’ correction of their own and others’ grammar errors in 15-
week wiki-based collaborative writing task. The results reveal a high frequency of peer-edits, indicating that 
participants were eager and able to work collaboratively in such an autonomous environment; however, participants 
did not correct the problems in form that did not impede meaning, which may indicate that learners may not have 
inherent willingness to look for total accuracy. Kessler indicates that it may be important to provide students with a 
variety of collaborative tasks and contexts in which they can interact, as “[t]hey may benefit simultaneously from 
autonomous contexts in which they do not feel compelled to strive for accuracy as well as contexts that provide 
explicit demands for accuracy” (p.  92). 
In her study with college preparatory writing course students, who used the wiki application for peer editing and 
commenting on essays, Turgut (2009) reports on the participants’ improved ability to generate interesting ideas and 
confidence in experimenting with their writing. 
As for the use of blogs in EFL, Wu (2006) investigated adult university level, low-intermediate EFL learners’ 
reactions to peer feedback and teacher feedback in a blog environment in EFL composition class, during which no 
f2f teacher-student writing conferences took place. The results show that majority of the students’ feedback do not 
serve a linguistic function to give meaningful and constructive comments but serve a pragmatic function to give 
complimentary praise or blessings. Another finding is some students fail to respond to teacher feedback, which Wu 
thinks may stem from their low English competence. 
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Aiming to establish a blended teaching and learning model, Shih (2010) combines online and f2f instructional 
blogging for an English for Specific Purposes course with a total of 44 university students majoring in English. The 
results of the study indicate that such a model could contribute to learning effectiveness and student satisfaction if 
the blended model is implemented with sufficiently supportive tools and course plans.  
Wang (as cited in Miyazoe and Anderson, 2010) examines the use of blog-based electronic feedback (e-feedback) 
with university intermediate level EFL students. The results reveal that students’ attention focused more on micro-
level (lexical and grammatical) concerns and less on macro-level (organization and content concerns). 
Research indicates various advantages brought about by the use of blogs and wikis in foreign language learning. 
This study intends to find out the students’ perceptions of using them in their foreign language learning program. 
3. Research Questions 
The study attempts to find out answers to the following research questions:  
1. What are the students’ views on the use of wikis in foreign language learning? 
2. What are the students’ views on the use of blogs in foreign language learning? 
4. Methodology 
This research is a descriptive study which aims to compile information about the possible effects of using blogs 
and wikis in foreign language education. Identified by convenience sampling strategy, the participants of this study 
were 44 first-grade undergraduate students attending the Classroom Teaching Department of Kilis 7 Aralık 
University in Turkey. The participants, of different age and gender groups, were the members of the classes the 
researcher was actually teaching. Their age, gender, social and English backgrounds were not taken into 
consideration. 
The researcher and participants had three hours of English course a week in spring semester. Two hours were 
spent in the classroom having f2f language education. In the final hour, the researcher and participants went to the 
computer laboratory of the faculty. In this final hour, the participants continued the language education on the VLE, 
namely Moodle. The researcher was with the participants not only in f2f courses but also during the Moodle courses 
in case they might have task related problems and/or technical glitches with the system. 
In groups of 4-5, the students used wikis to write about a famous person throughout the semester. They were 
asked to give information on that person, and were also reminded that they could make use of the vocabulary and 
structures learned in different units of the course. Using the wiki module, each student in the group was able to 
contribute to and edit the content and delete the errors and unnecessary material on the work. The work was created 
collaboratively by the individuals and it belonged to the whole group.   
The students used blogs in the writing activities of the course and wrote about various topics. Unlike wikis, the 
students formed the blogs individually, and yet they were able to see the other students’ work and make comments 
on them.  
The data was collected through a questionnaire and follow-up interview. Some of the questionnaire items were 
taken from previously conducted related research and others were prepared by the researcher in accordance with the 
research questions and aims of the study. After the questionnaires, a semi-structured interview was conducted. 
5. Findings 
The usefulness of the wikis and blogs was investigated through a questionnaire and interview. The following 
section reveals the questionnaire results. 
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5.1. Questionnaire 
The students were asked whether they find wikis useful for foreign language learning. Apart from two undecided 
participants, all the students (n. 42, 95,5%) found the wiki application useful. There were no responses to the 
contrary. 
Table 1. Usefulness of wikis. 
Do you find wikis useful? Frequency (t) Valid Percent (%) 
Definitely agree 23 52,3 
Agree 19 43,2 
Undecided 2 4,5 
 
Following table reflects the students’ responses as to whether or not they thought the blogs were useful.  
Table 2. Usefulness of blogs. 
Do you find blogs useful? Frequency (t) Valid Percent (%) 
Definitely agree 17 38,6 
Agree 22 50,0 
Undecided 5 11,4 
 
The blogs were found useful by a relatively smaller number of participants (n. 39, 88,6%), and yet apart from five 
undecided participants, all the students found the application useful, and again, there were no responses to the 
contrary. 
The participants were also asked whether or not they were more comfortable with the activities involving 
individual study 29 participants (85,3%) responded affirmatively, there being only three undecided (8,8) and two 
disagreeing participants (5,9%).  
When asked whether or not they felt more comfortable with the activities that require cooperation with others, we 
have only 10 agreeing participants (29,4%) along with 21 undecided (61,8%) and 3 disagreeing ones (8,8%). 
In order to have a better understanding of the students responses, follow-up interviews were conducted. The 
following section is intended to provide the results. 
5.2. Interviews 
Although the majority of the participants found wikis and blogs useful for foreign language learning, there were 
some concerns about the degree of comfort when using them. The interviews explored the participants’ views and 
concerns about both applications. 
5.2.1. Wikis  
 
The questionnaire results indicated that wikis are regarded as useful, besides it is one of the most favorite tools in 
Moodle. However, the interviews reflect that it is a tool around which there is some controversy. Although the 
application was regarded as useful in general, there are some points about wikis which bother some interviewees. 
Table 3. Views on wikis. 
What do you like/dislike about wikis? Like (t) Dislike (f) 
Group work 2 3 
Errors being corrected 4 1 
Viewing the history 3  
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Competitions 2  
 
Group work is the core feature of wikis, and yet it seems to be the least favorite aspect. One of the interviewees 
explained his dislike as follows: 
Extract 1:  
“It would be better if it were (an) individual (study). Because someone in the group says what you were going to 
say, so there is nothing left for you to say.” 
Another interviewee’s ideas support the above views: 
Extract 2:  
“You notice that someone in the group has written 10 sentences ... You can’t find anything else to say.” 
Therefore, it seems probable that disproportional posting rates in wikis raise anxiety among some of the 
interviewees, and they stated that they would rather do this activity individually than in a group.   
The interviewees generally liked their errors being corrected by the other members of the group, and yet an 
interviewee stated that she was annoyed when her error was corrected by someone else.  
The interviewees enjoyed the viewing the history function of wikis, which allowed the users to view the history 
of the final work and to see the contributors and their contribution.  
It was stated that there is a sense of competition among the group members, and the interviewees regarded it as 
an encouraging factor. An interviewee’s words reflect this encouragement: 
Extract 3:  
“It is better when there is competition. You work harder, thinking ‘I should pass him/her’.” 
The presence and contribution of others might have both positive and negative effects on learning English. When 
writing a collaborative text on a wiki, for example, a student might feel upset when his/her work has been edited in a 
wrong way or deleted by someone else in the group.  Disproportionate number of postings of the group members is 
yet another example; that is, a student can add 10 posting about a subject at a time whereas the others may not be 
able to find anything to contribute further. Although there may be opportunities to learn from others in these 
occasions, such an intrusion may cause a sense of discomfort among the students. When it comes to the individual 
activities, on the other hand, a student has the freedom of producing on his/her own and, as a result, receives 
individual feedback from the others, which leads to a greater comfort.  
Having said this though, the learning from and contribution of others cannot be underestimated, because among 
the questionnaire items was whether or not the presence of the other students in the online courses contributed to 
learning English. The findings reflect that 29 participants (66,3%) agreed with such a contribution, and yet there are 
seven undecided (16,3%) and seven disagreeing participants (16,3%).  
5.2.2. Blogs  
 
The blog is a controversial application as well. In general, the interviewees found the application useful. Table 4 
displays the results reached. 
Table 4. Views on blogs. 
What do you like/dislike about blogs? Like (t) Dislike (f) 
Learning from others 2 3 
Viewing other’s work 4 1 
 
One of the interviewees stated the advantages of the blogs as follows: 
Extract 4:  
“You can learn the aspects (of a subject) which you didn’t think of from others. You learn from him/her, and 
he/she learns from you.” 
There are some objections to this opinion, arguing that viewing other’s work might lead to ‘copy and paste’, that 
is, imitating someone else’s work without any effort or understanding. However, the general inclination was that 
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although ‘copy and paste’ might be the case for some students, the pieces of work done in blogs were generally 
synthesis of the works of the composing student and other students rather than pure imitations. 
6. Conclusion 
Although wikis may cause discomfort among some students in that they might feel upset when their work is 
edited and/or deleted by others and/or when others contribute to the work more than they can. This annoyance can 
be reduced, if not overcome, by providing several different wiki activities where members of wiki groups are 
shuffled periodically. Besides, as Liao (as cited in Shih, 2010) indicates, if carefully planned, such activities that 
involve cooperative learning enable students to reflect on and evaluate their work in the group and provide 
suggestions for improvement. 
Both text and audio blogs can be used in online courses. The postings can either be visible to the rest of the class 
or invisible, and either way has its own advantages. In order for better knowers to help others, peer comments and 
assessment can be utilized more frequently in blogs. 
In the light of these findings, it may not be unreasonable to state that although the level of being comfortable 
varies according to collaborative and individual activities, collaborative activities such as wikis and blogs have 
significant effects on language learning in the participants’ opinions. And the use of these tools appears to increase 
the opportunities for collaboration and interaction, which are among important aspects of foreign language 
education. 
Appendix A. An example from wiki application 
 
Appendix B. An example from blog application 
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